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Viewpoint

tions. High school seniors find their mailboxes clogged
with enticing appeals from dozens of colleges eager to recruit them. At last count by the College Board, 34 percent
ol the institutions accepted everyone who applied-re·
gardless of previous academic experience-and mo<e
than halt admitted everyone who met their qualifications
which included most or all who applied.
'

Toward a
head-on
collision

Already, the bidding for warm bodies has become
intense. In June, New York City's massive City University
approved a program to offer students up to 25 percent of
their Q'aduation cred it for their " life exper
ience."
In doing
so, City University Joi ned a host o f other institutions
around the country that have hit upon "life experience"
cred its as a marketing device to w oo ad ult enrollees into
higher education, with the functional equivalent of a
discount. It doesn't take much fife experience to realize
that a program with great potential for abuse is likely to
lead to abuse, as colleges compete to outdo each other
with irresistible offers for the student shopper. The
ultimate bargain, of course, will be 100 percent credit for
"life experience," and the lucky takers will merely have to
enroll and pay their tuition in exchange for their degree
and their willingness to be counted for financial purposes
as a " full-time equivalent."
It is ironic that the same shoddy educational prac·
that won c_urrency during the 1960s, when colleges
~ere bursting with record enro11
men1s, wi
ll now be justl·
f1ed because of decli ning enrollm
ents.
Faced with the fear
o f l?sing_precious students, schools will have difficulty
sett1~g high standard~, resisting grade in flation, imposing
re_q~1rements for adm1ss1on or graduation and eliminating
trivia from the curriculu m. Without requirements, slu·
de~ts shop around for a teacher who gives take-home ex·
aminat1ons (or none at all) and asks for minimal reading
and optional essays. It is not unusual for students to drop
out of a course on the first day if the professor expects the
students to do too much work, nor Is it unusual for a term
paper to be delivered a year af ter the date it was due.

The two dominant trends in education today are
moving toward a head-on collision. There Is a strong
tlcesthe
likelihood, which begins to look like a certainty, that
recently revived interest In improving the s tandards and
quality or hig h school and college education will fall
vic tim to the demographic reality of a shrinking youth
population. What prospect is there that high schools and
colleges wilt raise their requirements when the loss of
s tudents migh t mean closing their doors?
As the last ol the baby-boom generation advances to
high school graduation age, they leave in their wake a
legacy of closed elementary and secondary schools. Now
the specter of contracting enrollments has reached the
colleges, and scores of them are likely to go out of
business during the next decade. No one can be sure what
will determine which will survive.
A few rugged individualists, like John Silber of
Boston University, have declared that the road to.salvation
li
in raising standards and offering a strong, liberal
education that concentrates on developing intelligence
rather than specific skills. But other university officlals
believe the day of the liberal arts college is over and the
future belongs to those with career-oriented programs.
The dynam ics of college ad missions has been reversed by the reced ing demographic tide. No longer do
students sweat out the day of reckoning when colleges
send out admissions notices, unless they are applying to
one of the nation's dwindling number of competitive col·
leges, now only 8 percent of alt post-secondary lnstltu·
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Despite evidence that colleges are reshaping their
curriculum to restore requirements in subjects like
English and mathematics, it seems un likely that many wil l
brave extinction by setting admission requiremen ts that
actually exclude prospective students. From the col leges•
perspective, this Is understandable, but it undercuts the
efforts at the high school level to reintroduce the elements of a common curriculum.

I

I

Diane Ravitch, associate professor of history and
education at Teachers College, Columbia University.
Distributed by Los Angeles Times-Washington Post News
Service. Reprinted from the Kansas City Times.
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The communication door has
been closed long enough

Developing
skills with
pre-service
teachers
By Bruce A. Petty and T. Randall Koetting

" . . . The little child is permitted to label its d rawings
'This is a cow - This is a horse' and so on. This
protects the chi Id. It saves it from the sorrow and
wrong of hearing its cows and horses criticized as
kangaroos and work-benches."
Mark Twain
from a letter to Andrew Lang (1890)
Mark Twain, in this passage, points out to us a crucial
element of a fulfilled existence: that each of us has a need
to communicate creatively (often visually) and, at the
same time, an overpowering need to have our commun ica·
tion efforts be understood by others.
At a time in our history when more messages are
being conveyed visually than ever before, when we live in
a "visual age," it is unfortunate that so few o f us possess
the skills either to devise and transmit visual communications or to receive, decode, and comprehend them effectively
We wish to state at the outset that wh ile sufficient
evidence exists to indicate a pressing need for visual
communication, we do not mean to imply that it is the only
communication device for which one should opt. Neither

•

nal
Bruce A. Petty is an assistant professor of Ins tructio
media at Oklahoma State University, Stillwater, Oklahoma.
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do we believe that the development of skills in visual
communication should in any way release one from
responsib
ilit for being skillful in written and verbal
y
communications. What is needed is an understanding of
the · advantages and potentials, and the dangers and
limitations of a variety of communication modes.
We reject a concept that has been, and continues to
be, broadly conveyed-that intellectual maturity somehow requires a release of dependence upon the senses.
We contend with Arnheim that "human thought ... is a
continuum of learning
leading
without break from the di·
rect apprehension of the physical world to the most rarefied and universal
nce(Arnheim,
co
pts"
1974a,
p. xii).
Those of us who are involved in visual education, if
we want to do more than simply use . visuals as i ltus·
!rations of things within the teaching-learning event,
must concern ourselves with the utilization of visuals as
" representations of thoughts in themselves" (Edgar, 1974;
Arnheim, 1974b). A true definition of education cannot be
limited only to abstract thought any more than it can be
limit
ed to a simple training of the senses. Education must
be an integral combination of both -. Arnheim s tates that
"our educational system is still largely based on this
schism. It conceives of the training of the intellect as a
freeing of the mind from its sensory resources and
considers the arts as an entertainment of vision, hearing,
and touch, below the level at which thought begins"
(Arnheim, 1974a. p. xii).
While it Is certainty possible that the schools are
being asked to do too much by and for c ontemporary
society, surely communicating with others effectively may
be thought of as a basic topic for study and development
within the school structure. Sinc
e compulsory school
attendance is one of the few common denominators in the
total learning process of our people, the schools emerge
as a likely arena in which to establi sh and develop
communication skills which are visual, as wel l as verbal
and written. It would then become a responsibility of our
universities and colleges of teacher education to provide
foundations in visual communications in their pre-service
and in-service teacher preparation programs.
We believe it is imperative that teacher educ ation
include experiences in which communication thro ugh
language, signs, and symbol s, principles of composition
and design in visual presentations, and visual education
form topics of discussion and exploratio
n.
Teacher edu·
cators involved in such activities may find the montage to
be a valuable experience.tort heir s tudents.
A montage is a composite visual made by combining
several separate pic tures. It is the assembling of individ·
ual and independent parts to create a new and unified
whole.
Recognizing the importance ot visual education and
.the utili
zation of effective med ia within the instructional
process. our experience with the montage activity has
shown that it provides the teacher educatio n student an
opportunity to exercise several important skills. It poses a
problem of composition and design as the student is
faced with manipulating balance (either formal or informal), line (utilitarian or expressive), harmony, unity,
color, and juxtaposition. The exercise may also be used as
a media production project as the student acquires skills
in mounting and heat lamination in order to complete the
l
project.
Effective communication is, of course, the ultimate
aim of the montage. Students accustomed to producing

3
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college class work in the form of written or spoken
language find themselves faced with the challenge of
communicating to an audience through a primarily visual
mode. As they complete the procedure, they begin to gain
an insight into such effective communication devices as
signs and symbolism which can be used in conjunction
with, or sometimes in lieu ol, language. They discover that
in order to communicate effectively they must give
considerable thought to their intended audience- their
ages, backgrounds, experiences, levels of sophistication,
etc. They are given the opportunity to discover that our
understanding of what we see is based upon its context of
time, p lace, and culture.
All of this leads quite naturally to students' experl·
encing the concept of visual literacy. By being asked to
create a literate ·visual slatement, they gain an insight into
the skills necessary to becoming literate consumers of
visuals. The montage provides support to those theoret·
ical concepts which are important in helping young peo·
pie to understand the visual communication process.
They begin to recognize that this is the same process
used so effectively by professional image-makers (advertising people, public relations experts, etc.) on behalf of
everything from cereals to oil companies, from govern·
men ts to pol itical candidates.
Perhaps most importantly, the activity has a distinct
value In tllat it gives the student an opportun ity to be
creative. We have found that, although many students
experience difficulty getting started in terms of what they
want to say and how they want to say it, the end product is
generally Imaginative and thought provoking .
It is when the montage is viewed within this context
that it demonstrates what is, perhaps, its greatest value.
Given the mass of information necessary to the pre-service preparation of teachers, and given the short period of
time in which to adequately prepare our young people for
the classroom, it is not astonishing that there is little room
for much creativity- a component crucial to successful
teaching.

4
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" Tried and true" is a J)hrase familiar to al l of us. We
believe that while many solutions to problems have been
"tried." precious few have been found to be consistently
." Most problem situations prove to be. to some
"true
extent, unique. They require creative solutions, and thus
creative communications. One of the princip les of visual
education is that every picture, every work of ar t, Is a
statement about some reality. Every visual representat ion
can be considered a statement or proposition which
makes "a declaration about the nature of human exis·
tence" (Arnheim, 1974b, p. 296).
John Berger(1972, p. 7) states that "it is seeing which
establishes our place in the surrounding world; we explain
the world with words but .. . the relation between what we
see and what we know is never settled."
The montage could, then, be viewed as a statement of
an individual student's perceptions of reality and can
become the basis for broadening and sharpening those
perceptions through critical analysis In the classroom.
Ultimately, the practiced abilit
to encode and decode
y
messages efficiently and effectively via the most appro·
prlate method (verbally or visually) seems to be one of the
most creative challenges our students will have to face.
We believe the montage to be one method to unlock and
open the creative communication door-a door that has
been allowed to remain closed long enough.
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Community colleges are vital
part of higher education

The changing
profile of
Kansas
trustees
By Paul Parker
and
Patrick Parker
Most everyone agrees that one of the distinguishing
features of public community college education is the
great amount of local contro l. In general, control of the
public community college has been delegated to local
boards o f trustees. Yet, prior to 1968 research concerned
with Investigating the characteris tics of higher education's newest governing body, the community college
board o f trus tees, was limited. However, within the past
decade several significant national studies, such as Rod·
ney T. Hartnett's " College and University Trustees: Their
Background, Roles, and Educational Attitudes" (Educa·
lional Testing Service, Princeton, New Jersey, 1969), Gale
Graf e's "The Trustee Profile o f 1976" (Association of Community College Trustees, Washington, D.C., 1976), Sandra
L. Drake's " A Study of Community and Junior College
Boards of Trustee' s" (American Association of Community and Junior College, Washington, D.C. 1977), along
with a few local studies, such as Paul w. Parker's "Profil e
of the Kansas Trustees" (Community and Junior College
nal, April
Jour
1970, Pages 58·70). have made available a
Paul Parker is a profeSSO< with the Departme nt of Curriculum and Instruction at Pittsburg State University, Pittsburg, Kansas. Patrick Parker is the Director of Library Ac·
qultlons at Westark Community College, Fort Smith,
· Ar
kansas.
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great deal of information concerning who trustees are,
what they do, and the impact of their actions on the mission of the college.
Community colleges are a vital and significant part of
Kansas higher education. Beg inning in 1965 with the pas·
sage of House Bill 893, an act known as the "Community
Junior Col lege Act," Kansas established a state system o f
community junior college distric ts and provided that
these districts would be governed by a local board o f six
members composed or persons elected from the college
district.
Recognizing the importance o f this commitment to
local control, and in view of the relationship existing bet ween who trustees are and the impact of their actions on
the development of the community college system. a
study was conducted during the academic year of 1968-69.
That study was undertaken to gather a body of compre·
hensive data concerning selected personal characteris·
tics and background information of Kansas community
college trustees.
The findings of the t968·69 s tudy indicated that the
' typical' Kansas community coll ege tru stee was a white
male In his middle forties, married, with three chi ldren,
two sisters and two brothers. He was well educated and
linancially successful (more than half had earned at least
a baccalaureate degree and at least half had annual Incomes exceeding $16,500). He was engaged in one ol lour
occupational classifications: professional (44 percent),
managerial-executive-governmental (21 percent), small
business-owner or partner (20 percent), and farmer (14 perc ent). He had limited experience as a trustee member. He
was a native of Kansas.'
Within the past decade, a period o f intense interest In
the characteristics, programs, and progress of community
colleges, Kansas has developed an excellent sys tem o f
community c olleges. Also, during this period of growth
and development characteristic changes of great slgnlfi·
cance have occurred in Kansas community colleges.
These developments raise some interesting questions
concerning the characteristics of the governing board
- wh ile the colleges have changed has there been a con e·
sponding change in trus tee membership? In other words,
whO are the peop le thal compose our current board of
trus tees? Are current Kansas boards of trustees similar in
their composition to the board members of 1969? Are
there any significant d ifferences between the 1969 and
1979 trustees?

For a n answer to some of these questions, the
authors conducted a study during the Spring of 1979. The
population for the study consisted of the 114 trustees of
the 19 Kansas public community college distric ts. In response to a questionnaire sent to ! hese trustee members,
81 (71 percent) usable returns were received.
The study compared the responses of lhe 1979
trustees with those of the '1969 trustees by applying the
chi-square technique. Thi s article focuses on approximately one-third o f the major Items in the ques tionnaire.
The majority of these items showed no significant difference between the 1969and 1979 trustees.
However, some significant shifts have occurred since
1969 in the characteristics o f persons who occupy the
position of Kansas c ommunity college trustee. Signi ficant
d ifferences at the .01 probability level were attained for
age, educational background, Income and years of expe-
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rience as a trustee member. For instance, the typical
trustee today is more likely to be over 51 , to have more ex·
perience as a trustee member, have a higher medium In·
come, and Is more likely to have attained a higher level ol
educational achievement. And, although not typical or sta·
tislicafly significant, the probability of the trustee member
being lemale has increased.
Age and Sex Distribution
The age distribution In 1979 indicated that the age
range of trus tee members had increased significantly. In
1979 there were fewer younger trustees and more o lder
trustees than Jn 1969. The percentage of trustees under
40 years o f age decreased from 22 percent to 12 percent,
and the percentage o f trustees over age 50 increased from
36 percent to over 51 percent. The median age of tru stee
members in 1969was 46 years, in 1979 the median age was
52.
The number of women serving on Kansas boards of
trustees is increasing (14 in 1979 as compared to 8 In
1969). Although there has been a 75 percent increase In
trustee membership by wome n over the past 10 years,
women still constitute a minority membership on govern·
ing boards as less than 15 percent of the respondents
were women, and more than 85 percent were men.
Occupational Classification
No dramatic shifts have occurred over the past
10 years in the occupational classification of Kansas tru st·
ees. In 1979 fo ur occupational classifications accounted
for 83 percent of trustee members: professional with
28 percen t (33 percent in 1969), managerial with 21 per·
cent (21 percent In 1969), and sates, housewife, retired
with 18 percent (9 percent In 1969). Ag ricult
ural related oc·
cupations ranked lourth with 16 percent in 1979, and third
in 1969 with 14 percent.
Experiences as Trustees
Both studies investigated the extent of trustees ex·
perience In two categories: (a) years of service as a
community college trustee member, and (b) total years of
service as a board member·college trustee, and school
boards. Two significant changes have occurred since 1969
in trustees experience. First, the percentage of trustee
wit h three years or less of service as a trustee member In
1969 (71 percent) was approximately two times greater
than the percentage of trustee with that limited number of

6
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years service in 1979 (39 percent). Second, the number and
percentage of trustees with four or more years of service
in 1979 (49·61 percent) is nearly twice as great as the num·
ber and over twice as great as the percentage reported in
1969 (24·29 percent).

Educational Background and I ncome
College graduates at the baccalaureate degree level
or higher, now hold 78 percent o f the trustee positions in
Kansas, as compared to 63 percent In 1969. The major
change occurred since 1969 in those holding the baccalaureate degree, 45 percent in 1979, slightly less than 31 percent in 1969.
·
The median income of the respondents in 1979 was
slightly over $27,31 0, as compared to the median income
range of slightly over $16,500 in 1969. In general, it appears that in 1979 Kansas trustee's are significantly differen t in income than their 1969 counterpart. However, two
factors need to be considered when analyzing the appar·
ent gain: the increase in the cost of living Index and the in·
crease used in the various income ranges lor the 1979
study.
In conclusion, Kansas citizens are still continuing to
elect to membership on community college boards of
trustees men and women who are relatively young, well
educated, and financially successful. In 1979 the 'typical'
Kansas community college trustee was a white male in his
early fifties, married, with two chlidren. He was well edu·
cated (78 percent had the baccalaureate degree or
higher). He was financially successful (at least half had
. 10) He was engaged in
annual incomes exceeding $27,3
one of four occupational classifications: Professional
(28 percent), managerial (21 percent), agricultural ( 16 per.
cent) and sales, housewife, retired (18 percent). He had in ·
creased experience as a trustee member. He was native of
Kansas. He was sign ificantly different than his counterpart of 1969 in four areas: age, ed ucational background , in·
come and years of experience as a trustee member.

FOOTNOTES

1. Paul VI/. Parker, "Profile of tho Kansas
Community
Trus1ee;·
and Junior College J ourn&I. (April. 1970) pp. 58·70.
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Educators, school board
members and parents are
often caught between
conflicting objectives.

A church-state
compromise
By Stephen B. Thomas
Ju stice Ho lmes o nce observed that a " page of history
is worth a volume of log ic."
' It would
then follow that if the
true nature o f the Consti tu tion (as it relates to the
church/state Issue) Is to be determined, one would have to
reevaluate the early writings o f men such as Madison and
Jefferson. Although this may seem rudimentary. synthe·
sis and application of their works Is far more complex than
one mig ht presume. Indeed, Supreme Court justices appear almost at extremes in their interpretations of the
same wor1<s.
For example, in discussing the papers of Jefferson
Justice Frankfurter wrote that,
'
Separation means separation, not something less.
Jefferson's metaphor in describing the relation
between Church and State speaks of a 'wall of
separation' not a fine line easily overstepped ... We
renew our conviction that we have staked the very
existence of our country on the faith that complete
separation between the state and religion is best for
the state and best for religion. If nowhere else, in the
relation between church and state •good fences make
good neighbors.''
Nevertheless, Justice Reed, In a dissenting opinion of the
same case, did not place the same degree of significance
on Jefferson's comments as did his colleague and noted
that "the difference between the generality o f his (Jefferson's) s tatements and the specificity of his conclusions
on edu cation are considerable; a rule of law should no t be
drawn from a figure of speech."''
Stephen B. Thomas is an associate professor al St. Johns
University of New York.
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In regard to Madison's work, Includi
ng
the Firs t
Amendment, con fusion is again presen t. Jus tice Rutledge
observed that Madison opposed every form and degree o f
official relation between religion and civil authority and
sought to tear government out of relig ion by "root and
branch ," and " bar its return forever." The principle
accord ingly, was as much to prevent the In terference of
law in religion as to restrain religious intervention in polil·
ical matters.• However, as suggested before, a consensus
does not exist in regard to interpreting Madison's work as
well. Douglas, following a discussion of the religious nature of the American populous, observed that First
Amendment, church/state issues, like most in constllu·
tional law, are merely ones of degree.•
Although disagreement exists con~rning lhe degree
of the church/state relationship, most historians would
concede the sincerity of both men in their quest for
re11~1?u s hberty. Jefferson in "An Act for Establ ishing
Rehg1ous Free
dom" and Madison in " Memorial and
Remonstrance Against Religious Assessments'' were
straightforward in their appeal for personal freedom In
religious matters. Accordingly, Madison wrote:
All men should enjoy the fullest toleration In the
exercise of religion . . . no man or class of men ought,
on account of religion, be invested with peculiar
emoluments or privileges, nor subjected to any
penalties or d isabilities, unless, under color o f
religion, the preservation o l equal liberty and the
existence of the s tate be manifestly endangered.'
Although little
specific guidance is provided from
these early statesmen, general d irec tions were Identified.
First, an ind ividual should have the right to freely exercise
his rel igious liberties; second, government should not
establish or otherwise requi re support for any rell9!on.""'.'
for all religions; and third, only when a
s1gn1f1cant state interest is involved
will
religious li berties
be comprom ised.
Practice/Precedent/Possible Alternatives
In practice it is often d ifficult for school authorities to
draw the "fine line" between church and state free
ex.ercise vs. establishment. In the following sections of
this paper, common "grey" areas will be identified as will
legal precedent. Current practices will be reviewed while
practical, constitutional solutions will be provided 'where
applicable.
Prayer and Bible Reading
Following the landmark Engel vs. Vitale and Abington
Township vs. Schempp, cases,' the plea for prayer and
Bible reading in public schools appears to have increased
In diversity. The only common theme In such requests is
their unconstitutional nature. Nonsectarian prayers the
Lord's prayer, a board of regents prayer, student '1ead
prayer, and voluntary prayer have been held lmpermls·
sible. A moment of silent prayer and a moment of sllent
med itation may well represent the " fi ne line." Although
moments of meditation were at one time viewed with
favor, at least one recent case proposed that a course In
the " Science of Creative Intelligence/Transcendental
Meditation" is a religious activity.• Therefore, implications
may exist for prayer as wel I.
Given the above limitations o n prayer In public
schools, one viable alternative remains-a moment of
silence. The courts will no doubt approve this practice,
while many concerned parents will not feel as though they
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are compromising their religious values. Those students
wanllng to pray will have the opportunity; those students
who may be offended by such practice will have the time
to reflect upon the day's activities. Nonparticipants may
be required to sit in si lence. Such students, however,
should not be asked to stand . leave the room, or otherwise
be punished.'
In regard to Bible reading, the c ourt Is again conclu·
sive. From the Schempp case (1963) to Meltzer vs. Board
of Public Instruction o t Orange County, Florida" (5th Cir.
1978). the cou rts have, with regularity, ruled against the
practice of daily Bible reading. Where then is the compromise? Although the Bible may not be employed in morn·
Ing exercises (even it voluntary or with parental permls·
sion} It may be utilized by instructors in such classes as
literature, history, comparative religion, and the like. It is
suggested that when used as a classroom material, the
Bib le shou ld be a resource book, not a primary text.
le
Bible/Literature Distribution
Although Bible distribu tion in public schools seems
almost as com mon as a free lunch, it too Is lncons
tu· ti
tional. Since
Tudor vs. Board of Educ ation of Borough of
Ruterfo
rd,"
the Gideons, and others, have not fared well
in the courts. Indeed, since Justice Burger's proposed tripartite test in Lemon vs. Kurtzman in 1971 (secular legisla·
tive purpose; neither advance nor inhibit religion; should
Bible
not foster excessive government entanglement")
distribution has been restric ted.
However. at least one court has viewea the
d is tribu tion of religious literature more favorably. In the
Meltze
r decision the en bane court voted 7·7, affirming the
us literature
in
lower court, that the distribu tion o f religio
the public schools was permissible If conducted appro·
prlately. Teachers, administrators , nor religious groups
were to personally hand out the materials; they were
merely to be delivered to a central location within the
school ar>d announced to classes regarding their availabil·
lty. Students requesting such materials would then have
access, while uninterested students would not feel pres·
sured or coerc ed.
If this procedure is adopted, a word of caution should
be provided. Several o f the d issenting justic es believed
the Supreme Court wou ld Invalidate lhls practice based on
Tesl 1 o f Lemon (that is, secular legislative purpose) while
l
v se era others felt that it would be more viable if other
lorms of literature (for example, political, historical, etc.)
were also available. Therelore, the distribution center
would be for literature generally. and not for religious
literature specifically.
Released Time Programs
A released time program refers to the time a child
spends Invol
v ed in religious o r moral training with
religiou
s
teachers. The programs are generally once or
twice a week, during schoo l hOurs, but off of sc hoo l
gro unds. If religious groups are asked to instruc t on the
school site, Test 2 Lemon (advancement of religion) would
be abridged . The Supreme Courl as early as 1948 in
Mccollum vs. Board of Ed ucation Invalidated such a
program by an 8-1 vote. The court reasoned that not only
were tax-supported build ings being used for the
dissemination of religious doctrine, but that the state also
afforded sectarian groups of an Invaluable aid in that it
helped provide pupils through the compulsory educatio n
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machinery. Where such a public expenditure was provided, separation of church and state did not exist. The
Constitution does not propose that all religions be supported equally; it requires that no religion be supported,
even in degree.,.
Accordingly, if released time programs are to exist,
they mus t be off of school property and privately funded;
also, public school personnel can nol be involved in lhe
uction, nor can they be di sciples. " Child ren should
Instr
not be pressured to altend, nor should they be responsible
for janitorial or inslruclional duties if they remain in the
classroom. Furthermore, class credit should not be
provided for attendanc e, nor can any form of " limiled akl"
be given (for example, attendance forms).d "Fa
In
Share
cilities
situations where it Is absolutely
at prl·
essential
th
va and public schools share a lacil lty several require
·
ments seem apparent. If the private classes are to be
laught on the public school site, or if religious (or nonprofit) groups would li ke use o f the space, the arrange·
menl must be temporary in nature, while the costs must
be paid in full. Indeed, one state supreme court concluded
that rental rates must fully cover extra utility. heating, ad·
ministrative, ar>d janit0<lal costs. It was observed by lhe
court that all nonprofit community groups should have
equal access to the facilities where they are made avail·
able.'' Where fees are not charged, o r where the arrange·
ment may become permanent, the courts have not been so
permissive."
ate
St
statutes should be consulted prior lo
Involve
ment
in shari ng faclillles with private (relig
· ious) or
ganizations.
When it is necessary for a public schoo l lo rent space
from a private institution, religious insignia sho uld be
removed," the classes should be taught by publ ic school
teachers, the instruction should be secular, the public
school administration should have plenary control over
the rented space, and the arrangement should be 1em·
porary. ''
Religious
days Holi
and Programs
, religiou s holidays and days of worship may
Typically
be recognized by the public schools. Child ren should be
permitted to attend appropriate religio us services d ul lng
e lh school day, with wrl t1en permission from the parent.
This does not mean, however, that each and every parent
has the right to declare a religious holiday for all school
children. Permitting an individual child to attend a partic·
ular religious service does not reflect a sanctioning of thal
teligion or its doctrine. Generally, when a significant state
interest is not involved, the courts have ruled In favor of
parents concerning the religious, moral, and educational
opportunities of their children.
In add ition to a type o f " excused absence" discussed
above, public schools may also provide programs or
assemblies that provide a religious theme. However, this
shou ld be done with great c are. As a g eneral rule, the
schoolse should
on
observ
ly those holidays that have
both a religious and secular significance. Accordingty, lhe
history and significance ol these events should be
explained in " an unbiased and objective manner." Music,
art, literature, and drama lhat maintain a religious tone
may also be permissible as long as they are presented as a
" prudent and traditional part of the cultural and religious
heritage of the religious holiday.""
Educational Considers
s
lion
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Conclusion
As educators, school board members, and parents,
we are often caught be tween conflic ting objectives. In
this example, how do we provide for the opportunity to
have " free exercise o f religion" and yet nol cross over the
" fi ne Line" to establi shment'? It should not be our purpose
lo force specific religious beliefs on any child; at the same
time, however, should we discourage voluntary, individual
participation? Should we ostracize religion from public
schools to the degree that children think of it as unnec·
essary, or even undesirable? In the opinion of this author,
public schools shOuld become neutral; they should
neither encourage nor discourage parliclpation.
The policies suggested in this writing provide for
such a compromise. A moment ot silence, released time
programs, comparative religion classes, appropriate assemblies, and the use of the Bible In history and literature
may assist in diluting the current restrictions to free exer·
cise, yet are not so overt as to olfend the Constitution.
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Education and educators can
and should become involved
in "futuristics"

Looking ahead
in education:
Some
predictions
By Richard E. !shier
Whether we admit it or not, all educators are, at the
very least, quasi-futurists simply because they are involved in the preparation ol young people who will grow
up and live and work in a world about which we know very
little. Hence, we are responsible for ensuring that through
the educational system these you ng people acquire that
knowledge and those skills which will enable them to
survive and be contributing members o f society. For the
c hildren who are now in the first grade, this means that
they will need such skills to see them through until at
least the year 2040! This is indeed an awesome responsibility for all educators.
Alvin Tolfler (1970, 1980), author of Future Shock and
his most recent book, The Third Wave, was probably
among the first lo make the general publ ic aware cl .the
impact of the Impend ing future. He made the term ' 'future
shock" a household word, defining it as a disorientation
brought about by the premature arrival of the future. In
short a disorientation caused by not bemg prepared for
the f~ ture. Toffler predic ts traumatic changes not only in
technology, but In our values, sexual attitudes, relations hips with family, lriends, organizations and the way we
s tructure poll tics, business and ed ucation.

Richard E. !shier is dean of the School of Education and
Psychology at Emporia State University, Emporia, Kansas.
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Many futu rists view education as the one area with
the most potential to help people adapt to what lies ahead .
And yet, they c harge, education presently remains t~e
most reactionary and the least adaptable system m
operation.
.
Educational planning in the future must include a
series of considerations. No significant decisions can be
made without viewing impending technolog ical advances
w hich promise to alter learning systems, lilestyles and
accountability methods, as well as provoke soclolog
l cal
changes. Futuris ts demand that educators rethink the role
of long-range planning. Most schools tend to be immersed
In problems now considered by futurists as "yesterday."
As a result. schools produce people to fit Into a rea·
sonably well-lunctioning
society, but we no
longer have one. As society shifts away from the indus trial
mode
l, schools will have to turn out a different kind o f
person. Schools now need to produce people who can
cope with change (Tofller, 1970).
Consider the following as evidence that change in
fact occurs:
1. Nearly one-third of the items found on supermarket
shelves today did not exis t 10 years ago.
2. Fif ty percent o f today' s labor fo rce earns Its ving
li
in industries which did no t exist when this country
was founded.
3. Seventy.five percent of all people employed by
industry 12 years from now IYill be producing items
that have not yet been conceived .
4. At least 50 percent of all today's factual scientific
knowledge will be obsolete 10 years from now, a
conditio n whic h has led scientists to define facts
as opinions not c urrently In dispute.
5. Our store o t knowledge will double each five years
and over the next 30 years, new knowledge will
exceed all that has been generated throughout
the history of mankind. Inc identally, in 1899 the
director of the U.S. Patent Office urged President
Mc Kinley 10 close the office because, he said,
everything that can be invented, has been invented.
The list could go on, but suffice ii to say we are Jiving
in a world of rapid change. The schools must educate
people In what nobody knew yesterday, and prepare
people for what no one knows yet, but which some people
mus t know tomorrow.
Clark Kerr (1980:4). chairman o l the Carnegie Counc il
on Policy Studies In Higher Education, says· that we are on
the threshold of a new, electronic, technological era
which many refer to as the fourth revolution. According to
Kerr the first revolution was the idea of having teachers,
or having someone who specialized in teaching. The sec·
ond revolution was handwriting and the third revolutio n
was the printed page. Now computers, data banks, calc u·
o nic phenomena will catapult us
lat ors and other electr
Into the fourth revolution.
I believe that this technology w ill not just augment
existing methods, It will actually revolutionize schools as
we know them today. School w ill become more of a
"concept" and less of a '' place. " Schools without wall
s
will become a reality for all children, not for just the few
who are enrolled in experimental programs. This is to say,
the world will become the classroom through holographic
projection and satellite links which w ill allow students
to tour the British museum or visit China from their
schoolroom. As a result, the curricu la
l wil become more
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exciting and more challenging. Right now, 50 percent of
the students say high school is too easy.
Prediction- Much of " schooling" will begin al home
and it will continue there with the aid of computers and
television . Education will be supplemented at home for
most students via these electronic devices but for many,
including lhe handicapped, they will receive their entire
education through computerized learning programs
and/or television. Television and its immense impact on
peoples' thoughts and habits has achieved almost total
coverago. Today 98 percen t of all U.S. homes have TV sets
and 40 percent have two or more. Computer assis ted cable
television wil l make available to every hOme adult education and correspondence courses; legal information; consumer advisory services; credit card purchasing; bus,
train, and airline scheduling; and sales information. Com·
puters will provide us with the ability to communicate
orally and visually with anyone, at any place, at any time.
They will give us instant access to limitless reference and
research files. They will make it possible to examine
items, objects, and materials in three dimensions. All that
will be needed will be a compact console which can be lo.
caled In any home, office, or school. Already more than
100 companies are manufacturing home computers. Some
day, soon, virtually every home will have a computer. It will
be as s tandard as a toilet. By t990, according to U.S. News
and World Repor t (1980:54), 80 percent of the homes will
have computers available for school assignments, doing
the family budget, figuring their taxes, and sending mes·
sages to relatives and lriends. Such compu ters are already
up
usplho
ok·
fees and hourly
available for around $1,000
rental changes for the use of the telephone lines over
which Information is sent. However, within the decade,
personal computers will drop in price to $50·$100 and the
network of users will grow from a few thousand to mil·
lions.
Besides the personal computer, many family tete·
vision sets by the late 1980s also will be equ ipped to
serve as complete information centers. Over the TV set,
people will be able to call up local and international news,
sports results, calendars of local events, restaurant
menus, theatre schedules, etc. Even sections of maga·
iines and newspapers will be delivered on home screens
and families will be able to print out parts they wanl
to save. However, experts don't bel ieve that the screens
wil l soon replace the printed media. Even Walter Cronkite
said in a recent Interview that rather than end his nigh tly
news broadcas ts with " Tha
t 's the way it is," he was o flen
tempted to say. "Consult you r local newspaper for detai ls
on tonight's news."
ll wi begin earlier-age one or
In general. then, school
two-and extend through adulthood with emphasis on
lifelong learning. The new technology will finally enable
teachers to accomplish what they have been striving for
so long- Individualized learning. Curriculum will be de·
signed for Individuals and will be carried out anywhere
and everywhere. For some it will be in school, for others at
work, for others at home, and for still others, elsewhere.
Computers will also take on more human functions. We
now have robots to act as maids and butlers so we will
probably have robots to serve as teachers at home and at
school.
One of the most revolutionary educational ou t·
growths o f the computer genre is the robot. Already
available for about $50 to $60 is a toy robot that talks and
FALL, t981
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tests people's
ability
to think, learn, create and play
games.
Also available are advanced teaching robots, though
most are still experimental. One such robot, created by
New Yorkers, Michael Freeman and Gary Mulkowsky is
called Leachim. They describe Leachim's introduction in
the educational community as follows (1978):
"When the fourth-graders heard about their new
teacher, the description made him sound qui te
normal, 200 pounds, six feel tall, well -spoken, and
named Mr. Leachlm
- all
very conventional, except
for o ne thing. Leach Im Is a computerized elecictron
robot. Leachi m knows the names o f their brothers,
sis ters, parents, pets, reading scores, IQ scores,
math scores, hobbies and Interests, the contents o f
their seven class textbooks, and a number of d ifferent
teaching methods. Leachlm Is motorized and has an
adjacent visual display screen (called a tableau) that
exhibits material as Leachlm ex.plains it verbally.
Leachim Is an advanced experimental verbal com·
puter that has all the capabilll ies of conventional
computer systems but can convert standard com·
puter output into words and tailor his responses for
different children. In addition, Leachlm grades tests
and maintains progress reports on each child.
Leachim can be quite stern if a child is working well
below his capacity. On the other hand, when slower
children demonstrate even a llltle success,
Leachlm'scompliments and reassurances are gen·

erous.''
So much for computers. Let's move o n to some o f my
o ther predictions for education in the fu ture and touch on
them briefly:
Predic tion- Grade levels will disappear and students
of various ages will learn together. As school becomes
more of a concept and less of a place, It wi II no longer be
necessary or even desirable to group children by age.
When it is necessary to group children at all it will be done
on the basis of common learn Ing experiences and not on
the basis of chronological age. In the future, of course,
most education will be highly Individualized with much of
it occurring in the home via television and compu ter, thus
diminishing the need lo bring children o l common ages
together. Even today there Is no sound educational reason
for grouping children by grade and age. It is, of course,
administratively more efficient and so we continue to do it
this way. But this will all change In the future.
Prediction -Subjects as we know them will disappear
and more emphasis will be placed on the integration of
knowledge from various fields. Most sc hools today tend
to operate on a factory·model. Kids are grouped neatly
together by grades and courses are packaged by subject.
The student graduates when he reaches the end of the
assembly line. By reflecting on this approach to education
it becomes obvious within a few minutes that it is
anachronistic and does little to prepare students for life in
American society. The separate subjects curriculum
employed in most schools does not teach the student to
integrate and assimilate knowledge in such a way as to
make it useful to the individual to function well in society.
If schools have a major shortcoming, it is this - their
failure to go that next step to assist students to integrate
the knowledge which they have learned.
Prediction-Educators will work in teams to educate,
thus allowing teachers to advance career·wise without
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giving up teaching. Some teachers will become more
highly paid than any other profession. The innovations
described earlie
enormous changes in instructional
r imply
techniques. Today lectures still dominate the classroom.
Research indicates that nearly two·thirds of the teaching
at all levels can be described by the broad term of
lecturing . While still useful tor limited purposes, lectures
must inevitably give way to a whole battery of teaching
techniques, ranging from role playing and gaming to
computer-mediated seminars and the immersion of
students in what we might call contrived experiences.
Experimental programming methods drawn from
recreation, entertainment and industry will supplant the
familiar lecture. Learning may even be maximized by
biofeedback techniques and through the use of controlled
nutrition or drugs to raise IQ, to accelerate reading, or
to enhance awareness. These changes and the technologies underlying them require basic changes in
the organ iwtional patterns and, hence, in the roles of
teachers. Differentiated staffing arrangements will be
necessary to operate the classrooms and direct the
learning experiences of students in the future.
Ins tructional teams will include learning specialists,
counseling specialists, child development 3pecialists,
computer technicians, perhaps even medical personnel,
and, as ind icated earlier, perhaps even a robot. These
instructional teams will be managed by team leaders who
will command high salaries as a result of their complex
responsibilities. It will not be uncommon to see salaries
as high as $50,000 for team leaders in the schools of the
future. Different configurations will require a different set
of skills on the part of the teacher, skills possessed by
various members of the instructional team. Salaries will
match the level of skills which each team member has and
will reflect each individual's contributions as a member of
the instructional team. The single-track salary schedule
tor all teachers will become a thing of the past.
Prediction- Teacher education will change dra·
matically. Teachers as previously described as members
of instructional teams will be prepared in various places.
Some will be prepared in schools and coll~ges of educa·
tion as they are today, some will be prepared In schools of
business, some in schools of engineering, some in
medical schools, and almost certain ly some will be
prepared in law sc
hools. Training will be ongoing in order
for teachers to remain abreast of the new technology and
innovations being employed to educate children. Compe·
tencies will be defined for each role and programs will be
designed to enable teachers to acquire the specific competencies. Performance will need to be demonstrated be·
fore teachers will be certificated. Since most teaching will
be done by instructional teams, there will be apprentice
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teachers or intern teachers on every team. Team leader po·
sitions will be held by master teachers who possess the
doctoral degree and who are experts in the teaching-learn·
ing process.
I have some additional predictions for education in
the future which I will enumerate without elaborating on
them. They are:
Prediction - Class size will decrease dramatically as
research continues to demonstrate that smaller cla
sses
result in higher achievement. In fact, as indicated earlier,
most of the educational process will ultimately become
individualized.
Prediction-Alternative or specialized schools will
become commonplace.
Prediction-Process skills wil l be emphasized over
product ski IIs.
allow
Prediction-Schools will
and encourage students to enter. dropout, and reenter according to individual circumstances.
Prediction-Our educational system will strive to
achieve the twin goals ol access to education for all and
excellence for all.
Prediction-There will be special programs for pre·
school handicapped children and gifted children (infants
to age 4) with increased emphasis on parenting and parent
education.
Prediction - Child care services in business and
industry will increase and will become more educational
as opposed to just provid ing babysitti ng service.
Prediction-Schools willinclude courses in "Futuristics" which will be designed to provide students with
an orientation to their alternative futures, to increase their
awareness of potential careers. and to help them gain new
interests in the use of leisure time.
In summary, let me suggest to you that education and
educators can and should become involved in " fu·
turistics." No other profession has greater potential for
molding and shaping the future than does the education
profession. Will we meet the challenge? We cannot wait
until tomorrow. The future is now!
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Educators jump on the
bandwagon without
understanding implications

Some
problems with
values
clarification
By Robert Craig
Values clarification, which consists of a series of
practical exercises to aid the student in clarifying his or
her values, has received a great deal of attention In the
pasl decade. It is quite devoid of theory and what theory
there Is often is contradictory or ambiguous. In Values
Clarification: A Handbook of Practical Strategies for
Teachers and Students, Sidney Simon, et. al., describes
four approaches to the clarification of values. The o nly
o ne they accept is their own.
The firs t approach is termed moralizing . They define
this as the " incu lcation of the adult's values upon the
young.'" They find two problems with this approach. In
the firs t place, there are a number of conflicting sources
for value Input- parents, the church, the peer group, etc.;
and the young do not know which source to use when
delerm inlng their personal
s In values. Secondly, moralizing
result
a dichotomy between theory and practice, for
the individual verbally accepts the value of the authority
but does not carry the prescriptions out in actual practice.
Yet there Is a difference between moralizing and in·
doctrination. Moralizing need not necessarily be indoctri·
nating. Likewise there Is a difference between an authority
and authoritarian. Quite often we accept the opinions of
authorities without having those opinion s inculcated In an
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authoritarian manner. In fact It Is often necessary to listen
to the advice of experts such as clergymen and teachers,
decifor their experience can aid us In making viablealmor
sions. The term moralizing Is used in a pejorative sense by
SiJllon and his friends, and this need not be the case. They
never define the term, although they give examples of it.
We o ften say that a novel has a moral or we suggest
that the moral to X type of behavior is such and such. This
Is using the term moral in a positive sense, and the suggestion is being made in ord inary discourse that it may be
beneficial to learn from such moralizing . Thus moralizing
need not be the indoctrinating affair Simon, et. al, say it is,
and deriving morals from different sources is a valuable
me thod of values clarification .
n
Secondly,
Simo suggests that some teachers and
other adults adopt a laissez.
e fa ir attitude toward the trans·
mission of values. They base this laissez.faire attitude on
the assumption that values are relative and that the
teacher or parent should not Intervene In the process of
value selection. The result of such a process, Simon suggests, is confusion and frustration on the part of the student. Without defending the lalssez-laire position, it is evi·
dent that it is closer to the values clariflcatlon approach
than Simon imagines. The laissez.faire approach is similar
to the values clarification approach for two reasons.
1. The emphasis of values clarification is on eth ical
relativism - values reside within the individual; they are
subjective. This characteris tic ot values clarlflcatlon will
be criticized shortly.
2. Simon tells teachers not to In tervene in the process o f value selection. The s tudents should be free to
choose thei r own preferences without teacher in tervention. This would seem to lead to the same confusion and
frustration he claims is part o f the laissez-faire approach
because the student wou ld have no basis except his own
preferences when deciding values. What If the student
comes to the conclusion that smoking mariguane is morally acceptable. Sho uldn' t the teacher point out such facts
(not moral opinions even, yet a type of Justification nevertheless}.
that smoking It may be dangerous to the student's health, that it is against the law, that organized
crime is often involved in Its growing and distribution, etc.
Without teacher intervenllon how can the student make
an intelli
ge nt moral decision. So the laissez.faire view
ifi. clar
which Simon c ondemn s is Quite close to the values
c ation process he advocates; and there are numerous
problems with his positive suggestions that s tudent's val·
ues are subjective and that teachers should not intervene
in the student valuing process.
The third notion of valuing Simo n and his friends con·
demn is modeling. This means that the teacher ought not
to present himself or herself as a model for students to
emu late, to describe modeling negatively. Simon again
suggests that modeling
ds
lea
to confusion because the
student has so many models lo choose from: parents,
teachers, and so on. He even mentions movie stars as a
positive source of modeling. The values o f some movie
stars do not seem to be positive nor do they lend to the
building up of the human community. They are materialis·
tic and individ ualistic. It Is unfortunate that Simon isn·1
more selective in his examples of modeling behavior.
What can we say abou t modeling as a method of
values
? inculcation First, there Is the work of Bandura and
Walters on modeling in which they demonstrate that
group modeling is a positive In strument in changing
l
e. When
negative behavior to that wh ich Is more acceptab
students experience another group exhibiting rewarding
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behavior they tend to want to emulate such behavior and
to develop the positive values which accompany It. Second ly, the work o f Lawrence Kohlberg suggests that s tudents viewing the moral reasons for action on the part of ind lviduals at a higher moral stage than their own Intuit that
the reasons and moral actions are actually preferable to
their own. So they mOdel the moral actions of those individuals at a higher moral level than their own. Lastly we
can use ou r own experience to demonstrate that Simon is
incorrect: that modeling has a part to play in moral growth.
Haven't we all had teachers who were moral models for us
so much so that w e desired to work harder in their classes
10 please them? Haven't there been adults who have been
moral mOdels 10 us and have helped our moral growth?
This is largely an empirical question, but the answer is in
the affirmative In this writers experience.
Lastly, let's examine some o f the aspects o f the values clarification approach as enumerated by Simon. We
will find that both Its theory and practice are misleading
and even harmful. Philosophers have not come to any
agreement concerning the definition of the term value.
The theories concerning the nature of value cover a wide
area from natural law theories which view value as an objective property to an existentiali
ethic which sugstic
ges ts that values are personal choices. The values clarification people list seven criteria of values which are supposed to cover its necessary and sufficient conditions.
Valuing is composed of seven sub-processes.
1. prizing and cherishing
2. publicly affirming, when appropriate
3. choosing from alternatives
4. choosing after consideration o f consequences
5. choosing freely
6. acting
7. acting with a pattern. consistency and repetition•
As John Stewart suggests, the values clarification
approach is quite su perficlal and mislead ing. Simon says
the values clarification approach lead s lo an lndep th
examination of values.' The truth of the matter Is that
opinions and feelings are what are examine.c;! in the valuing
process and not values at all. Stewart mentions tour weak·
nesses with the Simon approach to values. First ot all,
they commit the "error of reification of hypostatizatlon.'"
This means that the values clarification peop le convert the
Idea of value Into a concrete entity. Thus values are
viewed as independent entities exis ting apart from persons. Values are not things, but they Indicate a deeper
conceptual system about the world which includes notions of good and bad. This makes the values clarification
notion of values very superficial.
Stewart's second criticism o f the values clarification
approach sugges ts that its proponents emphasize the
content of values instead of the " relati
vely
more important
underlying structure of one's thinking and valuing."" Content is concerned with what one thinks; structure Is concerned with why one thinks it. It is certainly the case that
the cognitive developmental psychologists such as Piaget
and Kohlberg see content and structure Interrelating. The
values clarification exponents abandon s tructure In place
of content and much o f the content dealt with is trivial at
that.
Thirdly, Simon commits the error of separating content from process in his discussion of moral education.
He identifies process with indoctrination and thus tries to
t4
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rely solely on the content of valuing. This contention is
misleading at best.
Lately, it is evident that the values clarification people's theory is involved in ethical relativism, as was prevl·
ously mentioned . This means that everyone is right about
his or her values. Ultimately it leads to the view that only
opinions and personal preferences matter in making moral
judgments. Ethical relativism means that no values can be
proven better than o thers; that disagreement about the
rightness or wrongness of moral actions is to be avoided.
If ethical relativism is true, the values of Adolph Hitler are
as defensible as the values of Jesus Chris t. There is no
way of telling which values are better than others; and the
values clarification strategy leads to such a conclusion.
Two other problems with the values clarification approach are brought out by Alan Lockwood. He notes that
the exponents fail to distinguish moral from non-moral
Issues. Thus s tudents are asked to clarlfy their values on
such widespread issues as their favorite occupation to
capitol punishment. Since a value is defined in relation to
one·s personal tastes and preferences there is no way of
sorting out these preferences from Issues or actions that
affect the welfare of human beings. In other words, the
distinction between moral and non-moral values collapses. As Lockwood says:
A decision to support policies involving the termination of human life is different from a decision involving one' s preference In entertainment. Decisions of
the former type are moral value decisions, while the
tly,
latter are non-moral value decisions.•
many values clarification ac tivities tend to
Las
Jeopard ize the private rights of students, for many of the
s trateg ies get students to d isclose Information about
themselves and their families. Much of this is private Information which could cause hostility In the family. Many
ol the techniques of values clarification are of this nature
and students are told to d isclose anything from their
sexual preferences to their family relationships. In our age
ot mass Information we are especially In need or privacy
right s.
There is much more that could be said about the
values clarification strategies. It is evident from the above
that the values clarification program lacks a secure theoretical foundation and that there is a paucity of research to
support its use. It Is )us1 another bandwagon educators
have jumped on withOut thoroughly understanding Its Im·
plicatlons. It is true that moral education is extremely Im·
portant and that the sc hools should have a place In such
education, but values clarification is not the way.

l
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Teachers and administrators
must recognize its
importance

Employing
visual literacy
techniques
By John A. Hortin
Traditionally, reading, writing, and arithmetic have
been considered the basics, but are these an adequate set
of basic skill s lor preparing children and adolesc ents In
our highly technological and visual society? The power
and pervasiveness of visual communication in our society
should not be underestimated. Today, there is a great
need lor skills to understand, judge and create visual
information with intelligence. Television is one form of
visual commun ication that is certainly pervasive II not
powerful. Moody (1980) reported that the typical American
lamily has a television turned on for 61'2 hours a day,
Teachers, principals and curriculum specialists are
deali ng with st udents who have never known a wofld
without television and the long-range effects or television,
physio logical and psychological, obviously deserve study.
It is already evident that overstimulation in our society
produces s tress that has been measured in terms of
electrical activity of the brain and other physiological
changes, such as heart rate, blood pressure, hormone
secretion and stress-related diseases (Moody, 1980, p. 12).
Whal was basic for the students of years ago wl II not
suffice today.
Moving toward the basics should not mean going
backward but rather forward to teaching skills that are
relevant , challenging and critical for preparing students In
a highly vlsuat, technological society. There is a greater
need for vi sual awareness, skill and sensitivity if we are to
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understand the manipulation and Influence of television,
film, advertisements, graphic arts. magazines and news·
papers. As the result of vast technological changes in telecommunications and the increasing use of the microcomputer, our appreciation, unders tanding and use of graphs,
charts, maps, diagrams, pictures, and commercial art work
depends on our visual intell igence.
I propose that visual literacy is one kind of basic skil l
that should be taught in the schools along with reading;
writing and arithmetic. Visual literacy is the ability to
understand and use images and to think and learn in terms
o f images (Hortin, 1980, p. 218). There is no doubt that
reading, writing and arithmetic, are thinking processes, but
learning to see or visualize is also learning to think.
Effective education means that we are able to teach
students to discriminate, understand, criticize, question,
and classify the visual messages as well as the verbal
messages: we and they must become visually literate.
Visual literacy incl udes three basic principles:
(1) visuals are a language and thus analogous to verbal
language, hen<:e the term visual literacy; (2) a visually
literate person should be able to understand (read) images
and use (write) • isual language (Ausburn & Ausburn, 1978,
p. 291); (3) a visually lit
erate person should be able to
process information visually in order to think visually
(Arnheim, 1966, 1969; Bry, 1978; Bruner, 1962; Lorayne &
Lucas, 1974: McKim, 1972; Paivio, 1969, 1971, 1975; Nelms,
1964; Wileman, 1980).
Emphasis in our schools In the past has been on
verbal thinking with constant exposure to the spoken and
written word. Reading and writing have always had
dominance in our schools regardless of the disciplines
that were offered, and verbalization Is a skill that should
continue to dominate as a mode o f communication and
learning. However, verbalization (reading, speaking or
writing) is not the only mode through which we learn .
Kepes (1964) wrote that "visual language is capable o f
disseminating knowledge more effectively than almost
any o ther vehicle of communica
tion"
(p. 13).
In order to help the reader gain a clearer idea of whaf
a visual literacy program in the curriculum includes, I will
provide an outline of four passlble categories:
1. reading visual language and understanding visual
elements
2. understanding how images communicate and control our Iiv es
3. creating and designing visual Information
4. visual thinking
Many of these examples could be Incorporated into th e
presen t curric ulum and by no means should the catego.
rles presented here be considered finite or separate from
o ne another.
First of all, students in a visual literacy program are
taught to " read" visual language and understand visual
elements. This means an appreciation and knowledge of
line, shape, size, composition, dimension, balance, stress.
color, texture, scale and movement. Magazi ne advertise·
ments, television commercials, commercial designs, clas·
sic art drawings and paintings, charts, graphs, illus tra·
tions, and symbol systems (pictorial, graphic, dynamic,
static) would be analyzed, critiqued and studied. lnlorma·
l ion about how we see (perceptual ski lls) and how we can
illustrate ideas (creative skills) Is explored using the basic
elements of visual language.
15
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Secondly,
cy includes
visual litera
the unders tand·
ing of how visuals (images) communicate, influence,
manipulate and contro l our lives. Students learn how to
deal with mass media and control their own viewing habits
and how images can help us learn. Books, such as De
Franc.o 's (1980) TV On/Off, Arlen' s (1974) The View from
Highway 1, Winn's (1977) The Plug·ln Drug, Newcomb's
(1979} Television: The Critical View, Arlen's (1979) Thirty
Seconds, Mander' s (1977) Four Arguments for the
Elimination Of Television, and Moody's (1980) Growing Up
on Television are excellent for helping students cope with
television .
Creating and designing visual information is another
important aspect of a visual literacy program. Children and
adolescents could have experiences in film making, tele·
vision production, overhead transparency presentations,
slide/tape programs, drawing, painting, modeling, scriptwriting, storyboard ing, sketching, and photography. Students would learn how to create visual informatio n and
how to use that information effectively
.
For example, stu ·
dents cou ld be asked to choose a particular idea and de·
sign representations of that idea with the following eight
levels on a concrete·to-abstract contin uum : (1) 3·0 model;
(2) photograph; (3) illustration/drawing; (4) image-related
graphic; (5) concept-related graphic; (6) arbitrary graphic;
(7) definition (description); (8) noun label (Wileman, 1980,
p. 28). Another example would be to have students learn
television production techniques by asking them to prod uce a satire of their favorite television commercial with
the school's video system.

the front door, the second thought to the foyer, t11e
third to a piece of furnitu re in the foyer, and so on.
When the orator wanted to remember his speech,
thought for thought, he actually took a mental tour
through his home. Think ing of the lront door
reminded him of the first thought of his speech. It is
from this 'place,' o r ' loci' memory technique that we
get the time-worn phrase ' in the first place.' (pp. 1·2)
Fl eming (1977) described more mnemonic strategy:
For example, in controlled stud ies, sul)jects have
been asked to recall arbitrary clusters of words such
If elephant, apple.
as: house, kni fe, rock, flower,
d irected to form a composite interactive image of
these objects a subject might, for example, imagine
an elephant lifting a house over his head with a rock
falling from the foundation, one tusk shaped like a
knife and impaling an apple, a basket o f flowers held
by his tail. (p. 45)
Bower (1972) found that subjects directed to form
composite images, such as those above, frequently recall
twice as many words as those subjects who rehearse the
words in the traditionall dril fashion.
Imagery has also been used in medicine. Practitioners such as Bry (1978) have used an image technique
in therapy sessions. In Bry's book, Visualization: Directing
the Movies of Your Mind, she explained, " Through our
movies-of
-the-mi nd,
however, we can create a slate of
awareness in which we are not thinking about, or figuring
out, or analyzing our experiences, but actually experiencing them directly" (p. 6).

Finally, the most important category for a visual
literacy program is in the area of mental imagery or visual
th inking. An outstanding prog ram that uti lizes this aspect
is the Visual
rricul
Cu
um Project, sponsored by the South
Australian Education Department and Salisbury College
under the direction of Dean Hu tton (Hutton, 1978, 1979;
Curriculum Development Centre, 1980). In this program
students are first taught memory techniques through
visual ization to help them remember speeches, ideas,
words, physical skills, field trips, people, demonstrations
and procedures. Students are shown how to develop
mental imagery through exercises such as visual as·
soclations, mnemonics, creating and forming images,
learning how to see detai l, and visualizing future and past
experiences. Students can be shown a series of pictures
cut out of magazines and then asked lo identify the new
ones that have been added to the series the second time
around. Another activity might be to ask the student to
remember and recreate details from a pic ture that was
given to a student and then removed from the student's
view. Mental imagery can be used for developing physical
skills, problem solving, creative writing, planning works of
art, improving decision making and studying visual
metaphors, visual puzzles and illusions.
Researchers and writers such as Paivio (1969, 1971),
Patten (1973), Lorayne and Lucas (1974), Luria (1968), and
Loftus (1980) have demonstrated the use of imagery as
aiding to memory and facilitating learning. Lorayne and
Lucas (1974) wrote about the early Greek and Roman
orators and how they applied memory systems to deliver
their lengthy speeches:
What they did, basically, was associate each
thought of a speech to a part of their own homes.
These were called 'loci,' or ' places.' The opening
thought of a speech would, perhaps, be associated to

Another practit ioner, Gendlin (1978) at the University
of Chicago, practiced a similar technique with what he
described as " focusing." In his book, Focusing, Gendlln
(1978} described how a person can strip away verbalizations, analyses and tensio n by focusing toward
greater awareness through bodily awareness, imagery and
feeling. The subject knows when a deeper awareness level
is reached because there is a release of tension or what
Gendlin called a " body shift" (p. 26).
Samuels and Samuels (1975) wrote that visualization
has been used for spi ritual goals, materialistic goals,
mental health and healing (p. 30). Bry (1978) described the
use of visualization by Or. Gerald Jampolsky for treating
problems ranging from learning
disabiliti
es
to leukemia
(p. 86). Also, Carl Simonton and Stephanie Simonton used
visuali
zation along with traditional therapy on cancer
patients (Bry, 1978, pp. 68-69). Bry (1978) wrote:
As doctors and others now know from the
science of biofeedback, the rate of our heartbeat and
other body functions can be altered by changing what
we are feeling and thinking. And as students of the
mind are rediscovering from the writings of artis ts
and scientists throughout history, solutions to
seemingly
can be fo und by
insoluble problems
turning in to our inner images. (p. 7}
The viewer retains an image and uses It to create
mean ing, that is, he thinks visually. Many educators see
fi lm study as an area part icularly suitable for under
standing imagery and visualization . Woodruff (1976) elabO·
rated on the image element: " The viewer goes th rough a
process of re-editing the film in her/his own mind. Memorable images are 'spliced' together, the sum of which becomes an individual meaning for the film" (p. 66).
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Obviously, applying visual literacy to other areas in
the curriculum is important. The teaching of reading
through the language experience is one example (Hall,
1981). Using visual literacy In the sciences is particularly
appealing, helping students to learn to identify, dis· ify,
and ske tch specimens, microscopic
tingulsh, class
organisms and animalating
s. Cre
mental images for
solving mathematics problems Is another example.
rial In
indust
arts students cou ld mentally practice the
procedures and steps before they actually perform the
task. Mentally rehearsing and picturing oneself in a role
for a school play, a speech, or a presentation is another
way of using visual literacy techniques.
In a society in which visual images are so important,
we as educators cannot afford to Ignore or neglect visual
literacy. Teachers and administrators must recognize the
importance of visual literacy and take steps to incorporate
it into the curriculum, both as a subject in and of itself and
as a means to learning other subjects. It should be pos·
slble to bridge the gap between t11e imagery generated
by our technological and visual society and the concerns
of educators who hope to prepare s tudents to deal with
that society. As Dond is ( 1973) wrote about visual literacy,
"It is not only a necessity but, happily, a promise of human
enrichment in the futu"re {p. 185).
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The significance of multicultural education in the
post-secondary institution

Accepting the
challenge of
multicultural
education
By James B. Boyer
The post-secondary institution in our society has always held a rather " lolly position" in the academic arena
of America. The un iversity is particularly considered
somewhat infallible because of the impact it has on Amer·
ica's thinking. While there are many contours of the post·
secondary institution, our concern in this d iscourse will
be with the university which prepares teachers. Wh ile institutions of hig her education have prided themselves on
being highly selective and intellectually discriminating,
major changes have occurred in America which forced the
post-secondary institutions to re-exam ine their missions,
to analyze their instructional service delivery, and to reas·
sess their curriculum-especially their curriculum. Since
1636 when Harvard Un iversity provided the foundation for
curriculum substance, we have lived with the traditionallyidentified components of post-secondary curricu lum:
(a) the Natural Sciences, (b) the Social Sciences, and
(c) the Humanities. Our concern with the preparation of
public and private school teachers emerged sometime
later and we depended heavily on the traditional disci·
plines for the professional preparation of our practitioners.
The post-secondary institutions in America can boast
of having their alumni hold the most significant positions
in our society: governorships, presidencies, deanships,
high level management, and every conceivable dimension
of professionals in America. Need less to say that the
university curriculum influenced our total lives. Today,
though, we can no longer perceive the university as the
private domain of the rich, the economically able, and the
James B. Boyer is director of the Institute on Multi·
Cultural cu
in the College of Education at Kansas
State University, Manhattan, Kansas.
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socially-sanctioned -to the exclusion of all others. Yet,
the curriculum of the post-secondary institution is still
considered the "legitimate vehicle" through which America somehow decides who are to be our leaders, whelher
the society is to be governed only by an elite, and how far
the concept of equalit
y
is to be carried.
In the process of our re-exam ination, we have become
more thorough in our questions, more anxious in our
quest for answers, and more assertive in ou r efforts to
bulld new understand ings ol major documents including
the Declaration of Independence. The post-secondary in·
stltutionbelongs to the people, to all the people and it
refuses to decrease its impact on our standard of living.
We hold high regard for the post-secondary institution,
but we also want it to be more reflective of all the people.
No participant in the academic community can deny that
every college and university in the country is engaged in
the major determination ol values-through the required
impact of the university curriculum. That curriculum has
been essentially mono-cultural. As recently as 1959, (ac·
cording to Frederick Rudolph in Curriculum: A History of
the American Undergraduate Course of Study since 1636),
over half of Harvard's undergraduates professed to having
had their political values changed while at Harvard,-over
hall ol them by lectu res and course reading.
Values are delivered through the post-secondary curriculum both ind irectly and directly. Practices are perhaps
the most visible reflection of those curriculum values, but
an examination of coursE> content and curricular sub·
stance reveal additional, more formalized sources of value
declaration.
Much of the curriculum involves knowledge. The
knowledge we have directs our behavior. Collegiate curric·
ulum knowledge is perceived as that which a student
needs to know in order to do that which he or she has
chosen to do. The post-secondary curriculum has been
described as a civilizing agent for the masses of college
educable. The masses -not the classes.
Multi-Cultural Education and tlie Curriculum
Unlike so many ol the academic efforts of recent
years, multi-cu ltural education has consistently entered
academic circles through strong channels of emotional
dialogue and research. While some researchers and writ·
ers preferred to ignore its impact and retain the traditional
academic approach to non-emotional subjects, others
have recognized its impact and have moved vigorously to
define, refine, and provide a rational conceptualization of
many of the factors employed in this aspect of American
education. In teacher education, we are particularly sensi·
tive to the nature of such factors and to the extent to
which they may be employed when delivering instruction
to children and young people.
Teacher preparation programs in colleges and uni·
versities in America have frequently placed such studies
(multi-cultural studies) at a low priority among the many
demands on programmatic time. Recently, however, the
times and some accrediting agencies have required that it
be placed at a higher priority than ever before. But it
shou ld be remembered that college and universitycurricu·
lum (particularly teacher preparation curriculum) has three
major characteristics which follow:
(1) Reactionary:
·r riculumThe university curriculum has often been refined
and/or upgraded as a result of major human needs,
changes or concerns, and as a result of other
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domestic problems. (Example: driver education
classes for preparing driver education teachers
became part of the university curriculum when our
highway accidental death rate became so alarming
that something had to be done.) We reacted with
programs to prepare teachers. Our reactionary lune·
tion has, by far, been the greatest force lor curric·
ulum change in all colleges and universities.
(2) Projectionary: .
The university curriculum development efforts are
sometimes based on our projections of needs, our
projections of enrollments, and our projections of
economic resources among other things. While
our abilities to make decisions based on future re·
allties have been limited, some substantive plan·
ning and development have resulted from such
projections and teacher preparation continued to
expand.
(3) Equitable Regeneration:
The university curriculum has rarely been refined,
revised, developed, changed or evaluated in terms
of this characteristic. It suggests that appraisals
be completed in terms of the extent to which
present functions are serving the total populace.
In other words, which group are consistently being
excluded from the academic services provided
through teacher preparation? Specifically in the
case of multi-cultural education, we are concerned
that the university curriculum be regenerated so
that it better serves the handicapped, the econom·
ically poor, the racially different, the ethnically dif·
ferent, the aged, and that it eliminates inherent
practices of sex discrimination. These particular
functions and concerns become much of the do·
main o f multi-cultural education. It is emphasized,
however, that such training is essential for all
teachers in all schools regardless of student body
composition, geographic location, degree of
ethnic/racial diversity, and extent of economic di·
versity represented.
Toward An Expanded Concept of Multi·Cuitural Education
Because the notion of multi·cuttural education has
so many ramifications, we have elected to confine our
concept to relationships to teacher education which is the
source of curriculum content for public schools- and that
curriculum becomes the basis for decisions of persons
who are acculturated through it. Initially, we restrict our
definition from Education to Curriculum. This Is because
education (as a concept) is so broad that it is difficult to
refine its borders and limitations. Our use of the term,
curriculum. suggests that our reference Is to that part of
the university's program which is planned, measurable,
coordinated, designed, and which we expect the school
practitioner/teacher/administrator to articulate, imple·
ment, evaluate, and refine. Such a component (curriculum)
includes the transmission and analysis of values reflect·
ing cross-cultural emphasis. It further incorporates the
utilization of Instructional techniques which loster re·
spect and appreciation for persons who are racially or eth·
nically dlflerent from each other. Finally, It seeks the en·
hancement of human awareness wh ich recognizes and
uti lizes the Black Experience, the Spanish-Speaking Im·
pact (as well as other bilingual combinations), and the
Native American (Indian) dignity within the dally lnterac·
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lions of a culturally-pluralistic school program.
In order to improve the "non-discriminatory" t11lnking
patterns of America, the post-secondary institutions must
now assume fuller responsibility for the inclusion of multl·
cultural education in its programmatic thrusts. In a coun ·
try which prides itself on democracy, equality, respect for
human life and human dignity, diversity, and the full range
of concerns on which the nation was founded, the
American post·secondary institution must share the re·
sponsibility of making that a reality. Further, those groups
who have historically considered themselves as recipients
of these qualities/factors-must now be helped to over·
come their false sense of superiority over others while
those who felt excluded mus·t rid themselves of thei r
sense of inferiority. These become major tasks of the
post·secondary institution - particularly those preparing
teachers.
Mulli·Cuitural Studies
The anthropological concept of culture is extremely
broad and Includes the physiological, psychological,
sociological dimensions of a group of peop le. Multi·
cultural studies are those instructional sequences
which attempt to reflect the totality of American cul·
tu re, not through assimilation, but through accultura·
tion. They address themselves to both the similarities
and differences among people within the framework
of equal respect for these traits. (Boyer & Boyer)
Muiti·Cultural Education: Basic Functions
While no attempt will be made here to provide a total
rationale for the broad aspects of multi-cultural education,
it seems appropriate to indicate that multi-cultural educa·
lion (frequently referred to as multi·ethnic, non-sexist) de·
liberately works toward the elimination of five basic soci·
etal ills: Societal Ills: (Re: Multi-Cultural Education)
(1) Racism

The belief that race is the primary determinant of
human traits and capacities and that racial differences
produce an inherent superiority or inferiority of a particular race. Racism also involves the operation of those ins ti·
tutions which (lirectly affect the lives of people and the
philosophies on which their operations are based .
(2) Sexism
Sexism is the belief that one sex (male or female}
is inherently superior to the other. Such belief manifests
itself in behaviors which restrict one sex from opportunities, activities, advancements, and privileges normally
granted to the other sex. Sexism is also demonstrated in
the behavior of persons and institutions which directly al·
lect the lives of human beings. While in recent times, this
term (sexism) has referred to discriminatory behavior
against females, its elimination is·not limited to traditional
view of women's liberation. Our concern includes the sub·
stance of textbooks, the personnel policies, the design of
student activities and the full realm of decision-making
about schools and life.
(3) Elitism
Elitism is the idea that one group (usually an eco·
nom ic group) is better than another based on value j udg·
ments of that group regarding attributes and characteris·
tics. Elitism involves the concept of social superiority be·
cause of economic advancement. Further, it incorporates
the idea that one group in society is better able to govern
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and, therefore, should hold the political power. El itism,
however, may be practiced on several economic levels and
may reflect a number of contributing factors. Some researchers use the term, classicism, as a synonym for el lt·
ism because of the consistent use of social class in socio·
logical studies. We prefer t11e term, elitism, because of the
comprehensive impact ol economics in describing peo·
pie, practices and learnings.
(4) Ageism
Ageism is the belie! that age (both the older person and the younger person) is a legitimate basis for deci·
slons about inclusion or exclusion. America has historically worsh ipped youth (primarily young adulthood), but
age discrimination in recent years has demanded that we
re-examine assumptions regarding older people. At the
same time, we began acknowledging the strengths of
young persons (including adolescents) and their abil ities
to analyze and make judgments. Ageism is also the belief
that the time of life at which some particular capacity or
disabil ity arises dictates the opportunities, responsibili·
ties, activities and privileges of other human beings.
(5) Handicaplsms
Handicaplsm is the assumption that persons (re·
gardless or age, race, sex, or ethnic identity) with physical
or other kinds of visible exceptions shou ld be excluded
from opportuf\ities, activities, privileges, and responsib ilities because·o f the exceptionality. This belief becomes
the basis of a philosophy which prevents the normal inclusion of such persons (students, teachers, administrators,
others) in the normal on-going programs of learning,
teaching, employment and other ac tivities. Only recently
did school and university buildings become sensitive to
the mobi lity needs of persons who depend on wheelchairs
and other supportive equipment for movement. Other
kinds of handicaps have become equal basis for discrlml·
natory practices which victimize human beings. Multi ·
cultural education attempts to remove such assumption
and discrimination.

Reduction of Societal Ills Through Multi-Cultural
Understandings
With the five foregoing societal ills as a basis for con.
ceptualizing the broad tasks of multi-cultural education, it
becomes imperative that both undergraduate and gradu·
ate educ ation increase the proficiency of American school
personnel for delivering Instruction to multi-cultural populations. While some individuals will not embrace the totality of the multi-cultural responsibility, it will be important
to develop some commitment to these as a basis.
Historically,
ural multicult
education grew out of the
country's efforts to desegregate its schools and public
facilities. These efforts grew out of the need to dismantle
the caste system of America. The movement was also part
o f o ur gradual transformation from desegregation to integration. Today, we are still working toward the integrated school and multi·Cultural understandi ngs are es·
sential to such goals. Without elaborating on these
phases of movement, we offer the following:
Desegregation Multi-Cultural Education
(Brief Historical Sequence)
1. Reduction/Elimination of the Caste System (Rejec·
tion ol the Melting Pot Theory)
2. The Reality of Civil Rights for all Americans (esp.
Racial Minorities)
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3. Poverty and its Impact
4. Human Relations/Social Disfranchisement
5. Women's Rights
6. Children's Rights
7. Quest for Multi ·Ethnic,
e
No n·S xist Patterns ol
Thought (Multi·Cultural Education)
The limitations ol this paper will not permit elaboration on each of these phases of our movement which, today, is still less than three decades old. However, each of
the stages of sensitivity contributed to the broad scope of
multi-cultural education as it mus t be employed today for
teacher preparation.
Why are these concepts referred to as multi·cultural
studies? We hold the theoretical basis that there is a
(1) culture of poverty, (2) a culture of middle-income
"western civilization" Caucasian socialization, (3) a culture of non-European, non.western, non-middle-income
lifestyles, and the list Is much longer. It should be pointed
out, however, that these same notions are treated under
other headings or titles:
thnic,
Non.Sexist
Educai Mutt
·E
tion; Urban Education; Minority Stud ies; Cultural Pluralism; Billngual·Bicultural Stud ies; and occasionally-Studies of Ethnology, Studies of Ethnicity; Studies of Ethnocentrism. In still other settings, these efforts are handled
completely by traditional social science researchers and
treated as any other cultural variation. To be sure, there
are differences but they are beyond the scope of this paper.

Multi-Cultural Knowledge
The multi-cultural curriculum is designed to broaden
tile knowledge base of learners regarding practices of
s tereotyping and discriminating reflected through the his·
torical exclusion of this data (cognltl•1e data) about non·
White Americans. Such knowledge includes:
{1) Knowledge of persons/groups_who made contribu·
tions to our culture whose identities were non·
European. This is now extended to include minor·
ities and vJomen.
(2) Perspectives of persons/groups whose ideas, perceptions and attitudes were historically omitted
from the decision.making settings on economic,
educational, political, and social matters.
(3) Understanding of issues and problems affecting
those groups who are racially-ethnically different
and economically less able than the majority of
American ci tlzens.
(4) The heritage of even more groups whose psychological survival In America has depended on hav·
ing role models, images, and patterns from which
to build their career.lives and personal lives.
At the same time that such knowledge is being
shared, there must be an equal commitment to the original
goals of multi-cultural education: the elimination of rac·
ism, sexism, elitism and related social ills which plague
our country. Without reservation, multi-cultural curricu ·
lum accepts the challenge of its role to reduce conflict,
enrich the lives of culturally·different people as well as
others, and to serve as a change.agent for the educational
hierarchy which controls research and practice.
These are significant challenges. Since the post·
secondary institution in America likes to base its develop·
ment on research findings, we hasten to add that re·
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searchers like James Banks, Carl Grant, Jane Mercer and
Rober! Williams have all attacked institutional practice
regarding multi-cultural entities and their work is widely
known. The classic work of Hunter (for the AACTE) related
to multi-<:ulturallsm and competency-based education,
though never given the attention by the academic com·
munlty which It warranted, stands on its own as a piece of
research loaded with implications for future effort. Given
the adequate consumption of equitable research, the
post-secondary Institution which prepares teachers can
meet the challenge of revising its curriculum in light o f
new demands. We can no longer afford the luxury o f edu·
eating teachers as though all the learners they teachwlll reflect the same human/cult
l u
ra profile as the " majority of people now In the university setting .'" To do this, we
practice curriculum bias and demonstrate instructional
discrimination.
The Professorial Challenge
Because the American college professor (himself or
herself) was prepared with a European-oriented curricu·
lum, we tend to deliver that same thrust in the courses we
design, the degree programs we approve, the examinations we give, the lectures we give, and the co-<:urrlcular
experiences we require our students to attend. Most of
the poets, writers, scientists, historians, painters, sculp·
tors, artists. musicians, inventors and playwrights s tudied
in the American post-secondary institution are people of
Eu ropean identity.
But the post-secondary institution (particularly the
university) s till remains an agency of social authority be·
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cause its graduates hold the most powerful seats in America. Therefore, we (the professorial team) must re-examin
e
our knowledge base, our philosophical positions, our
teaching practices and a host of other factors making up
the academic community.
The Challenge of Post-Secondary Education
The essentials of American education suggest that
we will continue to depend on the post-secondary in·
siltution to polish the natural talent and academic poten·
lial of our human resources. Because of its continued im·
pact on the total quality of life In America, we must in·
crease the rate at which we examine phi losophies, prac·
tices, procedures and programs. Our efforts will range
from slightly affective to highly emotional - particu larly In
these times of decreasing enrollmenls, Inflation, limited
economic resources, and professorial survival.
The essentials of multi·culturali sm would include
new perspectives on research design, broader thrusts on
teacher education research topics-to Include topics
which further analyze the institutions themselves, and
continued theoretical constructs which tie the dimensions of our social/academ ic relationships together- in·
eluding the dynamics ol school desegregation, curricu·
lum desegregation, affirmative action, equal employment
opportunities and regular programmatic enrichment.
There must also be continued examination of administra·
live/policy-making relationships which exist in the teacher
education arena-as well as other arenas of post-second·
ary institutions.
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Book reviews
Portrait paints
thought·
provoking
picture
WHEN DREAMS ANO HEROES DIED
A Portrait of Today's College Studen t
by
Arthur Levine
San Francisco: Jossey·Bass, Inc., Publishers
1980
147 Pages

By Donald F. Young
The au thor studied data from national surveys of
95,000 undergraduates during the 1960s and 1970s, a
s tudy of institutional policies regarding students al
586 representative colleges and universities, and in-depth
Interviews with student leaders at 26 diverse institu·
.
lions
He presents the first fully documented statement
regarding today's undergraduates, explaining what they
are like, why they are the way they are, and what they want
from life after college. His discoveries are vital for anyone
interested In college students and In understanding and
helping lhem attain their educational goals and objec·
tives, and who seriously desires to develop plans, tech·
niques, and s trategies in o rder to assist students, many of
whom who have overlyInterests,
self-centered
concerns,
and pursu its.
Dr. Levine explains today's myths o f previous college
generations-particularly the 1960s-serlously clashing
with what these generations were In reality, noting "with

Donald F. Young is a senior fellow at lhe Carnegie Foun·
dalion for the Advancement of Teaching in Washington,
D.C.
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time and distance, generational images evolve into earl·
catures and myths .•. As years have passed, the s tudents
of the sixties have grown larger than life, their concerns
have become more altruistic, and their commitment to
change has been exaggerated.•.• only 28 percent of col·
tege students had participated in a demonstration o f any
type while in college ..• and during the week of the most
widespread campus unrest in history following the Kent
and Jackson State shootings, 43 percent of the nation 's
colleges and universities were unaffected... . Like o ther
periods, the '60s had their share of athletes, fraternity
members, and vocationally oriented students (with) 49 per·
cent of all undergraduates In 1969 (seeing] the chief bene·
fit of a college education as increased earning power ... "
He indicates real differences exist between the college
student of today and of the 1960s, in three ways: (1) •·the
number of college students has increased substantially";
(2) "the composition o f the student body has changed"
now representing a variety of backgrounds that were
largely unknown previously with many more blacks, many
poor people, many more people who are hand icapped, and
now women are a majority of today' s college students;
and (3) " ... student charact11~ has changed . ..."
The author indicates " between 1959 and 1964, na·
tional expectations about our personal futures and the
future of our country rose, bu t after 1964 both began to
drop, and both reached tows In 1979. What is especially
important to note though Is that personal expectations
have fallen just slightly, whlle expectations tor the nation
have plummeted .. .. " The average college freshman was
born in 1963, when President Kennedy was assassinated;
he was five years old when Robert Kennedy and Martin
Luther King, Jr. were assassinated, when several Amer·
lean cities were burned In race riots; and when Lyndon
Joh nson 's " Great Society" ended. He was about eleven
when the United States left Vietnam and twelve when the
President of the United States resigned in disgrace facing
charges of high crimes and misdemeanors. Since then, he
has continually seen economic reversals and dlmlnlsl1
·
ment of American prestige and power throughout the
world. Thus, the colleg e student of today has not lived, nor
Is he living, in a time of optim ism. He has seen his heroes
(John Kennedy, Robert Kennedy, Martin Luther King, Jr.,
and music hero, John Lennon) and the dreams for society
that they represented die. He has also seen two attempted
assassinations of President Ford (and now the shooting of
President Reagan). He has few dreams now for his coun·
try. " To escape an inhospitable world, students, like much
of the rest of the country, are turning inward. For many,
the one remaining refuge IS ·me.' .. .''
Dr. Leyine notes " For this generation , Watergate and
Vietnam have defined the nature of the world .. .. One
s tudent said, 'Vietnam and Watergate go together. They
really did something to people our age-so much, we
don't even think about them anymore.' . . . Student
litigation and serious threats of lawsuits have increased
on more than one·thlrd of the nation's campuses....
student bodies at a number of institu tions from coast to
coast have hired slaff lawyers or created legal services of·
fices ..•. [and) encouraged what might be called
· student
interest litigation...."
Educational Considerations, Vol. 8, No. 3, Fall, 1981
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The author explains "In the course of research for
this book, nearly 2,000 people were asked how college
students had changed since the 1960s. Sy far their most
common answer was that undergraduates a.re more
career-oriented today. . .. When undergraduates were
asked in 1969 what was most essential for them to get out
of college, they ranked learning to get along with people
first and formulating values and goals for their lives
second . .. . Top among the reasons freshmen [gave in
1979) for attending college is to get a better job.... When
undergraduates were asked what advice they would give a
high school senior planning to attend college, consumer
advice topped the list, advice such as 'You're doing the
paying; make sure professors give you what you want.' ...
The rapid and dramatic emergence of consumerism In
higher education Is a consequence of the changing rela·
tionship lletween s tudents and their colleges, as well as
the prominence of consumerism in other sectors o f socl ·
ety...•"
Or. Levine Indicates " This is a socially liberal genera·
lion A majority supports expanded roles for women.
legalized al>ortlon, and the overturning of prohibitions on
homosexual relations. About half favor legalization of mar·
ljuana, liberalization of divorce laws, casual (as distin·
gulshed from promiscuous) sexual relationships, and living together before marriage.... larger portions of the stu·
dent boely spend less time at college, have well-developed
social lives before enrolling, and shoulder other concerns
outside of college which have equal or greater importance
to them . ... [Drinking clearly ranks (77 percent) firs t today]
when college s tudents are asked what they do for fun ...
Drinking is definitely up, and students are starting to drink
earlier ... alcohol abuse is on the rise at colleges from
coast to coast. .. . liquor is the nu mber-one drug problem
on campus today, arising from a combination of the need
for release from academic pressures and an epidemic o f
despair sweeping the nation's young people .. ..
"
The author indicates that "college students are OP·
timistic about their personal futures but pessimistic about
the future of the country. . .. When asked what they are apprehensive about, undergraduates ... were fearful of the
economy, pollution, energy, crime, morals, and nuclear
war. They were concerned about nuclear power, corporations, greed, illegal aliens, and the right wing. • . .
Studen ts were worried about Clrugs, increaseel regulation,
permissiveness, red uced standards of living, the environment, and the Justice system . . . There is a sense among
today's undergraduates that they are passengers on a
sinking ship, a Titanic if you will, called the United Slates
or the World. Perhaps this is part of the reason why sul·
cide has become the second leading cause of death
among studenls In the t970s, exceeded only by accidents.
... today's fatalism fuels a spirit of justified hedonism.
There is a growing belief among college students that If
they are doomed to ride on the Titanic, they ought at least
to make the trip as pleasant-make that as tavish -as pos·
sibte ... The fact of the matter is that almost half of all college students feel helpless to control the world in which
they five...."
Or. Levine notes "Today's college students, taken in
the aggregate ... resemble every other college generation
in some respects and are unlike any other in other ways.
... some of this generation's characteristics are unique.
... the Clominant campus group, culturally if no longer
numerically, remains while mates of upper- and middfeclass background ... Some nontraditiona
l
students have
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always sought higher education ... Students' reasons for
attending college have not changed much, even if the
preference for certain colleges and the character of
the colleges themselves have. Student activism. once
euphemistically catled rowdiness. existed in the earliest
colleges and continues to the present. Then as now,
however, activists comprised only a minority of undergraduates. The extracurricular life of students conues
lin
as it always has to supplement the academic
Ille of the college ..•. Fraternities, which date back to the
18th century, are alive and well today, and residential
college life remains vibrant, though a bit the worst for
wear . ... The present [college] generation is unique in the
following ways: ... The pos t·1960s
llege
co
generation has
endured restlessness for a longer period than any other
group in this century with the possible exception of the
depression/World War II cohort. This may help to explain
the pervasive apathy among college s tudents today as
well as the Titanic mentality..•. The pos t-1960s college
generation is the largest ever to enter higher education. It
Is ... more heterogeneous in background and experience
than any of its predecessors. There Is ... less of a shared
collegiate culture than among previous generations.
[There is a) decline in campus residence life (and more]
diversity in academic practice . . .. There Is less college
loyalty, more transferring among schools, more variation
in academic ability, and a rise in nontraditional attendance
patterns .. . The proportion of older ad ults attending such
institutions may increase, ... As the number of older
students grows ... !This) is the first generation both to
have the vote and to live in a time when the principle of in
loco parentis is moribund...•"
!From the preceding,) what can one conclude abou1
,
. . . !hey form a
curren t col lege students? Most generally
special generation-like all others. More specifically, . .
on the average they are: self-concerneel and me-oriented;
nonideological; disenchanted with politics: moderate in
political attitudes: liberal in social attitudes; weak in basic
skills; career-oriented; competitive: diverse In lifes1yfes
and background; concerned with personal development
(physical and spiritual); optimistic about their individual
futures; pessimistic about the future of the country; interested in material success; friendly and pleasant; [and)
pragmatic...."
Dr. Levine, at the end of the last chapter, presents a
prescribed recommendation toward the improvemen t of
liberal education and, thus, toward the solving of the
problems of today's college s tudents. He proposes the
following four-year program of undergraduate s tudy: "The
entire first year would be spent studying a common in terdisciplinary core on the theme o f social issues or
problems. The core would rely upon a combination of lectures, seminars, and tutorials, rather than a collec tion of
traditional courses. Particular attention would be given to
instruction in writing, speaking, 'research, and problem·
solving skills. Students would major In a problem area,
such as health, the cities. hunger anel nutrition, criminal
justice, or the environment. and minor in a discipline like
economics, sociology, biology, art, or English. Students
would spend one full semester and two summers in
career-related internships. They would enroll in a preparation seminar before entering the internship and in a return
seminar after completing it. A placement office would be
an integral part of the program. Sludents would be re·
quired to wrile a senior thesis in a social problem area, de·
fend the I hes is, and pass a senior-year comprehensive ex-
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aminatlon in order to graduate.... Social problems and
ethical concerns would be at the heart of the program.
Even if undergraduates chose not to work in the public
sector, and many would not, they would nonetheless re·
celve an education that immersed them in questions of
eth ics and values and that equipped them for informed
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participation in our society . ..."
Dr. Levine has written an incisive and thought·provoklng work rich in data about the college student of today.
The Carnegie Council on Policy Studies in Higher Education and Dr. Levine have provided a real service to American higher education with this excellent book.
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Book provides
useful data
base for
teachers
Biting the Apple: Accounts of First Year Teachers
by Kevin Ryan, Katherine Newman, Gerald Mager,
Jane Applegate,
Thomas Lasley, Rand
all
Flora, and John Jol1nston.
$7.95
New York: Longman, 1980.
229 pp,

By Paul R. Burden
The first year of teaching Is a period o ften requ iring
tremendous personal and pro fessional adjustment. It can
be a troublesome period in which the first year teachers
dee ide whether to continue teaching; at the same ti me
they believe that others do not understand what they are
going through.
Biti ng the App le is based on a series o f interviews
and classroom observations of first year teachers. The information was collected throughout the 12 teachers' first
year to reveal the teachers' perceptions ot themselves and
of the school environment.
The introduction is divided into three parts. First,
Ryan discusses some commonly held beliefs about the
first year of teaching. He discusses the beginning teach·
ers' expectations about the first year of teaching and the
reality they meet on the Job. First year teachers often must
make significant adjustments when they recognize that
the preconceived expectations do not match the actual
teaching. Some major adjustments that the beginning
teachers make include moving to a new town, changing
social circles, adjusting to a new job, and becoming lamil·
iar with a new curriculum. The second part of the introduc·
lion reviews some relevant research on firs t-yea
r teachers
and is documented wit h many bibliographical references.
The third part of the inlroductlon describes how the
book's information was obtained.

Paul A. Burden is an assistant professor In the Department
of Curriculum and Instruc tion at Kansas State Universi ty,
Manhattan, Kansas.
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After the introduc tion, a separate chapter is Included
for each o f the 12 first·year teachers. The information In
these chapters is reported in biographical and autoblo·
graphical narrative descriptio ns to document the experiences throughout the first year. These chapters are written in an easy.to-read style and are free o f excessive educational jargon. An illu strative passage follows.

" Testing, grouping, and the real work of the
foutth grade began and Scott' s planning could not
keep up. Tests tiad revealed a wide range ol abilities
and Scott wondered how these diflerences could be
met: "I can' t give each student a separate assignment
each day in each subject. That would be impossible."
The curriculum guides sat at home stacked on the
dining room table, and each night they haunted; they
were what should be done, what had to be done, but
what Scott didn't know how to do. They were too
much. He found himself sitting, staring blankly at re·
runs of Luc ille Ball comedies, or sleeping well Into
the evening. He was sa,pped of his energy, his moliva·
lion, and his patience.
The second week melted into the third, the
fourth, and the fifth weeks. Planning remained the
biggest problem, but was joined by classroom man·
agement. Each day Scott brought in new assign·
ments, usually dittoed worksheets and packets. Each
day the K.aties and the Annas and the Josephs fin·
ished early: " Mr. Tanner, I've finished thi s: now what
should I do?" (Pages 127-128)
At the end of the book, s tudy guide questions are in·
eluded for use in academic settings.
Biting the Apple provides information lor practl ·
tioners and researchers. Principals, supervi sors, s taff de·
velopment coordinators, superintendents, school board
members, teachers, and others would find Bit ing the AP·
pie valuable for the insight it provides into the realities of
the first year teacher's job. Conclusions cou ld be drawn
about administrative and supervisory procedures to aid
the beginning teacher in this adjustmen t and induction
phase. Colleg e instructors of undergraduate programs
would find the book helpful in reassessing course content
and experiences to provide the preservice teacher with a
more realistic view of the first year of teaching. Graduate
course offerings also could be examined in terms of meet·
Ing the professional needs of first year teachers. The book
could be used as a textbook or as supplementary reading.
The book helps the reader understand teaching from
the teachers' perspective by providing documented personal and professional e)(periences and concerns. By pro·
viding this rich source of information about the first year,
Biting the Apple helps build a theory of teacher career development. Although the information in the book cannot
be generalized for al l teachers, it does help define and re·
fine the descriptions of teacher development. Additional
research on the first and subsequent years can further
clarify the characteristics and influences on the develop.
mental periods. Biting the Apple, therefore, is an Important contribution to bu ilding a base of information about
how teachers change and contributes to a fuller understanding of teacher career development.
Biting the Apple is a useful data base for decisions by
prac titioners, researchers, and prospective teachers.
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Author
explores
politics of
education
COMPARATIVE POLITICAL ANALYSIS
by Allen L. Larson
Chicago: Nelson-Hall, 1980, 167 pages

By Terry G. Geske
There has been a growing emphasis In the field of
education, particularly In areas such as Educational Ad ·
ministration and Educational
Sludies,
Policy
on polit ics
and the political decision-making approach. A number ol
scholars of educational governance and administration
have suggested that this recent development of political
thinking represents a significant paradigm shift in the
study of educational organizations. In the las t two decades, for examp
l e, courses in educational administration
have locusedincreas ing ly on political models of organizations, and concepts such as " mud
- d ling
ugh," th" ro
pol
it
bargaining," and "coalition bui lding' ' have gained increased attention . Given this increased use o f the political
perspec tive in education, the recent volume by Allan l.
Larson on Comparative Political Analysis can olfer some
uselul insights for the educator who is interested in edu·
cational policy
This well-written
res political
volume basically explo
theory and the problems associated with dlflerentiating
and clas
si fying governmental systems. The thrust of
comparative analyses Is concerned with the Identification
and explanation of similarit
ies
and dilferences in the
workings of polilical institutions a nd lhe behavior of hu·
man beings. Typically, comparative political analysis fo·
cuses on different nations, countries, or states, but this
approach may also be used to view social Institutions,
business organizations, or school districts. Comparative
political analysis has been used, for example, to examine
Structu ral uniformities and differences in the special governmental arrangements for s tate educational systems.

Terry G. Geske is an assistant professor o f educational
administration at the University of Illinois at UrbanaChampaign.
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After discussing the scope of comparative political
sis,
Larson describes the legal-institutional, deci·
analy
sion·making, and power approaches to the study of pol it·
l ica phenomena. He succinc tly explores the charac teris·
tics and limitations of each approach and is quick to point
oul that these di fferent conceptual schemes are no t in·
tended to be mutually exclusive. The point Is forceful ly
made that different theories and frameworks should be
used in a complementary manner, with each clarifying a
given aspect of phenomena under study. Educational ad·
minlstrators, in particular, will appreciate the treatment of
the decision.making approach, and the discussion of the
impac t of perceptions,
values,
information, and the like,
on the decision-making process.
A separate chapter Is devoted to s truc tural-func tional
analysis, the dominant comparative methodology for invesllgallng political systems today. Larson points out that
structure addresses the question, "How Is the political
system arranged'?". whereas function addresses the ques·
tlon, " What does the political system do?". In addressing
either of these questions, the culture or the environment
In which the political sys tem is embedded becomes a ter·
rlbly important consideration. The chap ter concludes by
o l analysis, ti na
clarifying the advantages of s tructural-func
and describing the specific functions o f any political sys·
tom.
Chapter four explores general systems analysis,
which like sttuctural·funclional analysis, provides a
framework for analyzing whole systems. This chapter essentially treats the following major concepts in some de·
tall: system, environment, feed back, and response. The
discussion o f environment, for example, emphasizes that
society consists o f many dilferent systems which interact
one another. Hence, in order to
andluence
continually inf
structure systematically the relationships between a
given system and its total environment. an input-output
framework is used to organize and manipulate the data
collected. Larson provides an evaluation o f systems
theory, and suggests that the uti lity o·f this approach re·
mains to be demons trated th rough future empi rical work.
In the next and most extensive chapter. the author ex·
plores the use of politica
l
theory and the screntl- flc ap
proach In the study o f politics. This chapter Is essentially
concerned with problems of scientific objectivity in political analysis, and with the role of values in political in·
qulry.
-making
The new
. political science is marked by a group of
behavioral lsts who have developed natural science meth·
odologies to focus on the politically oriented behavior of
individ uals ancJ groups. These behavioralis ts, for example,
have increasingly seized upon the use of mathematical
models in their attempts to achieve greater scientific objectivity. Several distinctions are drawn between the so·
clal sciences and the natural sciences, and the basic idea
is developed that values cannot be divorced from social
scrence inquiry in general, and political analysis In parlic·
ular. Thus, considerable attention is directed to lhe notron
·
pref
of values as objects of Inquiry and values as personal
erences and comm itments. Since values permeate the po·
lltlc al world under study, the problem becomes one ol
how to inco rporate the values
ved, invol
and make them ex·
pllclt in the analytical process.
Larson points ou t In Chapter six that the dominant
trend in political science In recent years has been the
attempt to place the sludy of politics in a much broader
context. There is a growing consensus that comparative
politics should become crosscultural as well as cross·
Educational Consid
erations, Vol. 8, No. 3, Fall, 1981
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national, and thus comparative politics is becoming more
concerned with seeking out generalizations that are com·
systems worldwide. Accordingly, the
ical
mon to all polit
influences and effects o f cultural settings, social systems, and interpersonal relationships on political behavior
are becoming much more Important. The volume concludes with a very brie f statement regarding the need for
research on the evaluation of political systems.
In summary, this volume provides a thorough yet
succinct survey of the field of comparative politics. The
author explores earlier historical methods as well as
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contemporary approaches to the study o f comparative
politi cs, and also addresses a number o f philosophical
and theoretical issues inherent in these different meth·
odologies. Given the increased emphasis o n the poli tical
decision-making process in education, this volume can
provide a new and different perspective for the educator
who is interested in the study of the politics of education.
A number of the topics discussed in this volume, e.g .. sys·
terns theory, decision-making approaches, objectivity and
values, and social sciences phenomena, should prove
interesting to people in the field of education.
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Analysis of a
lecture

By Gerald D. Bailey

,

.
The most lr~quently used teaching method employed
1n higher education is the lecture. Oespile the ridicule of
being ineffective, overused and outmoded, lecturing has
swvlved some 2,500 years as a major method of instruc·
t1on
.
George Brown's Lecturing and Explaining Is a well
organized and fascinating text dealing
with
the lecture
method. The text is divided Into six units: two units dealh
wit the concept of explaining, three units discuss lecture
and one unit explain s how to help s tudents learn from the
lecture method.
The two units on explaining
l with dea
the important
skills of explanation in classroom lnleraotion. Brown con.
tends ll1al explaining is a crlllcal behavior in a teacher's
total repertoire., He defines explain Ing as "the teacher giv·
g1n understanding to someone else by providing informa·
lion." Brown believes it Is necessary to classify explaining
into three categories (1) Interpretative (what), (2) descrlp·
live (how) and (3) reason giving (why). Overall, the instruc·
tor who desires to become adept at explaining must al·
ways remember that the information in explanations
should be well structured and Interesting to the student.
Brown's discussion on lecturing is particularly well
thought out and researched. The author defines lecture as
an "oral method of giving Information, generating under·
standing and creating interest." The readers are provided
with an overview of lhe basic skills which make up a lee·
ture: (1) explaining, (2) orientation, (3) closure, (4) liveli·
ness, (5) u_sing audio visual aids, (6) varying studenl activ·
1t1es (7) giving directions, (8) comparing and (9) narrating.
This component classification provides the reader with an
understanding of what is involved In lecturing and should
allow the reacher to become more proficient when analyz.
ing personal leclures.

Gerald D. Bailey Is an associate professor in the College
of Ed ucalion at Kan sas State University , Manhattan. Kan·
sas.
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In Unit Fou r, Brown highlights the major models of
leclure: (1) classical model: major concept with numerous
subconcepts, (2) problem-centered: statement of prob·
lem followed by a series of solutions and (3) seQuential
method: series of linked statements which lead to a con·
clusion. These three different models may be the most
significant contribution to the total area of methodology
study since ii allows the teacher to become more cogni·
zant of how to inject variety into teaching style. In short,
the information should allow the leacher to begin to real·
ize that there are many different approaches to a lecture.
Equally important, the teacher should recognize that <><·
ganizing a lecture in different ways provides for variety
which promotes student attention and motivation.
While many of the concepts in the text are limited In
scope, the reader should find the section dealing with
anxiety when lecturing of particular interest. Brown indi·
cates that many lectures (beginning and exjX)rienced) suf·
fer from anxiety. There are at least seven common de·
lenses that the teacher needs to guard against .
The discussion of narrating and spatial arrangements
when lec turing will also be of significant interest. The lit·
erature summary deal ing with nonverbal behavior Is man·
datory reading for every class room teacher.
The latter sections of the text are morn appropriate
for the inexperienced or novice teacher. The narrative In
Unit Five enumerates five steps necessary for organizing
and preparing a lecture. They include: (1) What do I want
my students to learn?, (2) Free association, (3) Read ing
(4) Organizing, (5) Setting the lecture out and (6) Re'.
hearsing. To the experienced teacher, this kind of di scus·
sion wi ll not be of particu lar value. However. It is important to remember that these are the basic steps to effec·
tlve plann·lng in any kind of methodology,
The final chapter deals with helping s tudents learn
from a lecture. This type o f "teaching" is o ften overlookeCI
by both authors of methodology texts and prac titioners.
The areas that are highlighted include: (1) studen t listen·
Ing, (2) the study analyzing modes of discourse and (3) stu·
dent note taking. Hopefully, the reader will be motivated
to employ several of these important strategies suggested
by the author.
The appendices are a collection of ideas and activ·
ities dealing with such concepts as the videotape play·
back and student feedback. Unlike other appendices in
most books, the documents provided are of particular
value. The author could have easily integrated the appen·
dices as major concepts In the text.
The most distracting feature of the book Is lhe end·
less related activities suggested by the authOr. They are
interspersed throughout the narrative and their presence
breaks the continuity of the narrative. These suggested
activities continually force 1he reader from lhe main narrative and interrupts the natural flow of 1he texl.
Overall, the text is well conceived and well docu·
mented. Hopefully, the author will endeavor to expand
some of the concepts in depth in a more leng thy 1ext. Any·
one in higher education, with many years of experience or
new to higher education, will want to purchase this book
for their professional library.
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